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Abstract: Post-reading activities give students the opportunity to review, 
summarize, and react to a reading passage, and activities such as debates, role-plays, 
games, and discussions take place in small and large groups, as well as with the entire 
class. Some post-reading exercises also assess how well the students have 
comprehended the reading material, and they often consist or a text followed by 
questions that check the comprehension of specific details, main ideas, and 
inferences.  
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The following techniques are often used for this purpose: 
1. A multiple-choice question is a statement or question usually followed by 
four options, of which only one option— the key—is correct: the remaining three 
options are called distractors. Quality multiple-choice questions are difficult to 
construct because to properly assess comprehension, the three distractors must be 
plausible, and double keys or options that are too easy must be avoided,  
2. A true/false question contains a statement that learners mark as either true or 
false. true/false items are less difficult to construct, but they need to be balanced with 
other types of items since a student has a 
3. A short answer question requires the learner to produce a Drier response to a 
question, usually ranging from one word to a couple of sentences. Short answer items 
are also fairly easy to construct; however, a students incorrect answers may be 
attributable to the complex language of questions that add an additional com-
prehension problem. 
4. Summary writing requires the students to express in writing a text's main 
ideas and conclusion in a specified number of words or paragraphs. Depending on the 
level, this task can be difficult for students, especially if they have to write in their 
1.2. 
A particular way to use translation is as a post-reading procedure to evaluate 
students comprehension of a text. By its very nature, translation offers many 
opportunities to emphasize the specific details and main ideas of a translated text, 
especial those that may not have been correctly understood by students. Below are 
some advantages of translation as a post-reading task. 
Translation covers all textual elements 
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When translating a text, students come into contact with all the main ideas and 
specific details of a reading passage, Translation necessitates the close reading of the 
entire passage, which provides valuable information tor the instructor. Translation 
can improve comprehension since it encourages the students to read a passage 
carefully and precisely at the word, sentence, and text levels.  
Therefore, the final product inform; the teacher as to which lexical items, struc-
tures, and ideas are problematic. Unacceptable renditions also give clues to particular 
features of interlanguage that may be at work. 
The analysis of resuirs can be extended to language use and textual organization, 
both of which are important in language learning. Language style and pragmatics can 
be studied as web.  
Appropriately designed tasks for different ages and proficiency levels can help 
learners become familiar with different features of literary, scientific, and technical 
texts. 
Translation does not require production in the L2 
Comprehension questions should, by definition, focus on the skill they purport 
to assess: reading comprehension.  
At beginning levels, techniques such as multiple-choice and true-false questions 
are good tasks to assess reading comprehension because they do not requite oral 
production of responses in the L2, Xuttall even suggests that multiple-choice and 
true/false questions be given in the LI, as he feels that the "inability to express 
themselves in the FL needlessly limits the kinds of response students give, and the 
qualiry or the response too" . 
It is also possible chat short answers and written summaries in the L2 can lead to 
production problems and therefore not accurately assess a students actual reading 
comprehension.  
This is why some researchers advocate the use of Ll even when responding to 
short-answer questions 'Hughes 2003; Nuttall 1982). 
As Hughes (2003) describes it. testing techniques "should not add a significantly 
difficult task on top of reading. This is one reason for being wary ot requiring 
candidates to write answers, particularly in the language of the text" (143).  
These problems are avoided in translation, which does not require production in 
the L2. Students display their understanding of the L2 text by responding in the LI, 
which is an excellent measure of their understanding of the L2 text on many levels, 
including vocabulary, specific details, main ideas, and textual organization. 
Translation provides a data source for other testing techniques 
Another benefit from translation is that it can provide the teacher with a pool of 
incorrect words, phrases, and sentences for multiple-choice distractors, true/false 
incorrect statements, and short answer questions. 
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 When creating distractors for multiple-choice questions and incorrect options 
for true/false items, the test developer often resorts to guesswork in determining what 
might be misunderstood in a reading.  
In the case of translation, the incorrect understanding or the language and ideas 
in the text is clear and obvious, providing sources for distractors that come from the 
students themselves, 
With a supply of incorrectly translated words, phrases, and sentences, teachers 
do not need to resort to testing spelling and punctuation, or eye-tricks and invalid 
items that tap language skills other than comprehension Because there are a variety of 
possible translations for any text, students will come up with many different 
translations of the same sentence. 
The following task illustrates how translation can provide resources and material 
for other comprehension exercises, The data was gathered from a group of third 
semester Arabic-speaking university students majoring in English who translated a 
text of 15 sentences from English into Arabic as a post-reading task. Their incorrect 
translations revealed misunderstandings of certain words, phrases, and sentences. 
One of these English sentences was: "Both of these involve close contact with 
the general public." This sentence elicited the following ten incorrect renderings in 
Arabic (which are backtransiated into English): 
1. Both or them join the main road. 
2. Both of them touch the general government. 
3. Both of them require a strong relationship with people. 
4. Both of them have contact with the public transport. 
5. Both of them are connected to the main roads. 
6. Both of them are related to the public places, 
7. Both of them require a communication network with people. 
8. Both of them involve close friction in general. 
9. Both of them require closed communication with the nation. 
10. Both of them lead to closure of communication with people. 
A useful place to start in error analysis is to categorize the translation problems 
as local errors, which minimally interfere with comprehension, and global errors, 
which strongly interfere with comprehension (Brown 2000),  
For example., translating invoke from the original sentence into require in 
sentences 3, 7, and 9 is an example of a local error. In contrast, translating close 
contact from the original sentence into close fricton in sentence 8 and closed 
commimiainon in sentence 9 are examples of global errors. 
It is easy to imagine the lively discussion, the errors in this one sentence might 
engender. Students would be intrigued at the effect that secondary meanings and 
distortions have on the text. In addition to class discussions and group activities, there 
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are fruitful opportunities for demonstrations on how to use dictionaries, synonym 
finders, and other resources. 
A teacher could use the data from the translation exercise to select words (that 
were translated incorrectly; to discuss with a new class during pre-reading exercises 
to see if it advances their comprehension; to construct multiple-choice and true/false 
items to be used for a post-reading assessment for a different class; and to use the 
items to test achievement with the same class after subsequent instruction. 
The following guidelines are important for teachers who plan to use translation 
in the understand that are not ideal. Translation is most feasible when the whole class 
speaks the same language. In a multilingual classroom with man}' different native 
languages, the teacher may have a case for not using translation, Owen (2003,; 
suggests several activities for this situation, which include grouping language 
families together for translation exercises and group discussion and conducting post-
translation discussions in the L2 about the similarities and differences of various 
languages. 
• Plan for revision. Students will often make mistakes when writing in their Ll, 
and to be sure it is an Ll mistake, it is imperative that they revise their translations 
carefully to give them the chance to correct any mistakes that are not actually 
attributable to comprehension problems, 
• Learn error analysis. As is clear from the stud) ot interlanguage, errors can 
derive from negative language transfer, the L2. avoidance, and other sources. Since 
there is a risk of misidentifying errors, teachers should become familiar with the held. 
• Limit error correction, hoc much concentration on errors may have a negative 
effect on learners motivation. Teachers must remember to acknowledge what students 
get correct, 
• Use Translation judiciously. Translation should be just one part of a teacher's 
methodological repertoire. For reading comprehension assessment, translation should 
be combined with multiple-choice, true/false, short answer, and other test techniques. 
Other reading strategies should also be included, especially scanning a text for 
specific details and skimming for main ideas, which are essential skills for students 
who will study overseas, where they will be "expected to reach extensively in very 
limited periods of time" (Hughes 2003. 138). 
Give positive backwash. It is essential to strive for positive backwash in all 
testing, which occurs when students are given appropriate and well-explained tasks 
for their age, level, and interests, and when the are able to use the testing results to 
increase their understanding of the target language (Hughes 2003). Reading 
Comprehension questions, regardless of their type, should be carefully 
developed and used for teaching as well as testing.  
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Therefore, the teacher should go beyond focusing on the correct answer and call 
attention to "the way language is used to convey meaning, and of the strategies he can 
use to recover meaning from the text. 
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